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What is a whole-college evaluation?    

Introduction 

Teagasc is the agriculture and food development authority in Ireland and is the main provider of 
further education in agriculture, food, horticulture, forestry and equine studies in Ireland. It 
provides courses in seven colleges, three of which are in private ownership. Under the 
framework of a Memorandum of Understanding between Teagasc and the Department of 
Education and Youth Inspectorate, the Inspectorate evaluates the quality of the education and 
training provision in those colleges.  

The evaluation team for this whole-college evaluation comprised two members of the 
Department of Education and Youth Inspectorate and a senior member of Teagasc staff not 
associated with the college inspected. 

How to read this report 

During this inspection, the inspectors evaluated and reported under the following headings or 
areas of enquiry: 

1. The quality of management and leadership 

2. The quality of teaching, training and learning 

3. The quality of care and support for learners 

4. The college’s self-evaluation process and capacity for improvement 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
college’s provision in each area.  

This report is based on a selection of on-site lessons observed in a range of learning settings, 
including the college farm in the college, on interaction with learners and review of their work, 
meetings with the principal, with key staff members and with management and learner 
representatives, with a sample of host farmers, completed staff surveys, completed learner 
surveys, and a selection of college documents.  

In the context of this report, the term teacher was used to represent all staff that contribute to 
the learner experience in the college such as the technicians, teachers and support staff.  

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

 

 

 



Whole-college evaluation  

 

Dates of inspection 26/11/24 – 18/1//2024 

Inspection activities undertaken 

• Meeting with representatives of the 
board of directors 

• Meetings with principal, deputy 
principal and Teagasc Head of 
Education 

• Meetings with key staff 

• Review of relevant documents  

• Student focus group  

• Analysis of student and staff surveys 

• Observation of teaching and learning  

• Examination of students’ work  

• Interaction with students 

• Meeting with host farmer focus group 

• Feedback to senior management team, 
representatives of the board of directors and 
staff 

 

 

 

Mountbellew Agricultural College (MAC) is a privately-owned institution dedicated to agricultural 
training. Established in 1904 by the Franciscan Brothers, the college maintains a strong learner-
centred philosophy, reflecting its founding heritage and ongoing involvement in agricultural 
education projects in Africa. The college operates as a registered charity and a private limited 
company, managed by a board of directors. The board had appointed a college principal and 
several staff members to oversee daily operations. 

Recently, the Franciscan Brothers had transferred significant fixed assets – including the 
college and farm buildings, as well as around 20 acres of land next to the college – into the full 
ownership of Mountbellew Agriculture College Limited. Over the years, the college had grown 
significantly thanks to the combined efforts of the Franciscan Brothers, the Atlantic 
Technological University (ATU), Teagasc and the Laois and Offaly Education and Training 
Board (LOETB). Additionally, the Brothers continued to lease over 250 acres of farmland to 
MAC on a long-term basis, supporting the delivery of training and research programmes. 

MAC offered a variety of programmes ranging from Level 5 to Level 8, with regular reviews by 
management to ensure their continued relevance. At the time of the evaluation, Mountbellew 
Agricultural College had an enrolment of 779 students. 

Main Findings: 

• The board and college management team demonstrated a commendable level of 

commitment to the college, with their work guided by the college’s mission statement to 

provide a holistic education rooted in the Franciscan Brothers tradition. 

• Managing and leading the college was complex due to its organisational setup, yet the 

day-to-day management - guided by a highly dedicated principal and deputy principal – 

was very good.  

• The overall quality of training, teaching and learning was good, with several very good 

practices evident as students engaged very well with learning tasks, paid close attention 

and demonstrated enjoyment of learning.  

• Staff and students participated in Teagasc, ATU and LOETB courses, leading to diverse 

teaching and learning experiences across the different programmes.  

• Demonstrating a forward-thinking approach, the principal had been highly effective in 

maintaining and upgrading college facilities and pursuing enhancements to the learner 

experience, as exemplified by the introduction of the new veterinary medicine course to 

be delivered in partnership with ATU Mountbellew and ATU Letterkenny. 

College context 

Summary of main findings and main recommendations: 



• The overall quality of care for students was good, as demonstrated by the introduction of 

a new learning support role, the positive rapport between staff and students, student-

centred facilities and a range of extracurricular opportunities.  

• The college had demonstrated a high capacity to continually improve and develop; both 

staff and management had embraced opportunities for change and had displayed a 

clear commitment to ongoing development within the college. 

 

Main Recommendations: 

• To support college development and improvement, an updated strategic plan is 

required. The plan should place a stronger emphasis on teaching, learning and 

assessment, and be shaped by contributions from all staff and learners. Rather than 

focusing separately on Teagasc, ATU and LOETB learners, the plan should prioritise 

the collective needs and experiences of Mountbellew learners as a unified group.  

• To improve communication across the college, the institution should explore methods to 

simplify information sharing and reduce the need for staff and students to manage 

multiple email accounts and learning platforms each day. Possible strategies include 

holding staff meetings more frequently, establishing a student council, and reviewing the 

current student support structure.   

• Teachers should work collaboratively to identify and implement approaches that 

promote active student engagement. To support these efforts, the formation of a 

dedicated teaching and learning group should be considered, along with the introduction 

of a leadership role focused on teaching, learning and assessment.  

• A review of the college’s student support structure is necessary to clarify the specific 

roles within the system and to provide clear descriptors of how each role supports 

students academically, socially and emotionally.  

 

Detailed findings and recommendations 

1. The quality of management and leadership 

 

Managing and Leading the College 

The college management team demonstrated a commendable level of commitment to the 
college. Their work was guided by the college’s mission statement to provide a holistic 
education in the Franciscan Brothers tradition. A highly effective board of directors was in 
place, with representation from ATU, the Franciscan Brothers and industry. It is suggested 
that Teagasc consider being represented on the board to ensure all partners are involved at 
board level.  

The college principal and deputy principal, who formed a relatively new senior management 
team, had been widely credited by staff for driving noticeable improvements since their 
appointment. Day-to-day management of the college was highly effective. The principal and 
deputy principal demonstrated a high level of commitment to the learners, to the staff and to 
the college. Their vision for the college was to foster ongoing growth and enhancement, 
ensuring it can meet the needs of future learners and deliver a high-quality education.  

In line with good practice, child protection was included as an agenda item at board of 
directors’ meetings, with the focus on Teagasc and LOETB students. At the time of the 
evaluation, child protection in relation to ATU students was managed by ATU, even when the 
students were on the Mountbellew campus. This arrangement should be amended by 
Mountbellew management to ensure that child protection oversight is provided for all 
students, including ATU students, when they are in Mountbellew College. College 



management has committed to using the post-primary oversight report template in future, 
which illustrates their commitment to improving alignment with legislation. The name of the 
designated liaison person (DLP) was displayed in the college and the child safeguarding 
statement, including risk assessment information, was also on display. This is very good 
practice. 

A college strategic plan was in place since 2016, and the college had identified the need to 
develop an up-to-date plan to reflect the existing priorities. This commitment is welcomed, 
and it is important that all stakeholders, including students, staff and host farmers, have the 
opportunity to provide input into the process. At the time of the evaluation, Mountbellew 
College did not have to submit an annual business plan to Teagasc. To enhance 
communication, it is suggested that an annual plan be shared with Teagasc. 

 

A need to enhance communication within the college 

While staff expressed a strong sense of positivity about working in the college, some 
highlighted communication as an area in need of improvement. The challenge stemmed from 
the diverse roles that staff played in delivering various courses, teaching different student 
groups such as Teagasc, Mountbellew, ATU, LOETB, as well as distance and part-time 
learners. Many teachers were funded through different sources, had multiple email 
addresses, and did not all have equal access to digital technologies, making consistent 
communication difficult. One teacher, for example, mentioned having three separate email 
accounts for the different groups they taught and described this as a less-than-ideal way to 
communicate with students. Students also reported difficulties managing multiple email 
addresses and sometimes felt uncertain about which email account to use when contacting 
their teachers.  

The college should investigate ways of streamlining communication among staff, and 
between staff and students. In addition to dealing with the email challenges, it is suggested 
that management organise more meetings of the teaching staff, where teaching and learning 
can be discussed and effective practice shared.  

High quality support from ATU 

ATU had provided excellent support to Mountbellew Agricultural College. They were 
represented on the board of directors and the principal was very appreciative of the guidance 
and assistance provided by ATU. ATU had good practices in place with regard to child 
protection procedures, and Mountbellew had benefited from their guidance in this regard.  

ATU had invested significantly in Mountbellew facilities, such as the computer labs. All 
students, including Teagasc and LOETB students, had access to these. ATU also provided 
upskilling and funding for staff and provided a counselling service for the ATU students.  

ATU provided software support for all students in Mountbellew College, and all staff had 
access to ATU software. ATU and Mountbellew staff did not have access to all Teagasc 
software at the time of the evaluation. Workvivo is an example where ATU and Mountbellew 
staff could not access Teagasc data and resources. This was reported by some staff to be 
impacting on the quality of learning for their students. To ensure there is equity of access for 
all students, Teagasc should investigate ways to open their digital resources to all students 
and teachers in the college.  

2. The quality of teaching, training and learning 

The overall quality of teaching, training and learning was good. Several very good practices 
were in evidence where the students engaged very well with the learning tasks, paid very 
good attention and demonstrated enjoyment of learning. 

Meeting learner needs through effective teaching 



Meeting learner needs through effective teaching involves creating an inclusive and adaptive 
learning environment that caters to the diverse abilities, interests, and learning styles of 
students. 

In the highly effective lessons visited during the evaluation, the learning was well-structured, 
engaging, and tailored to meet the needs of all students, ensuring that learning objectives 
were clearly defined and achieved. In these lessons, measurable learning goals were used to 
guide the teaching and help students understand what they were expected to learn. To 
maintain student engagement and support different learning styles, a variety of instructional 
methods, including direct instruction, group work, hands-on activities, or digital technology, 
were used throughout the lessons. Active student participation was encouraged, with 
opportunities for discussions, problem-solving, and collaborative tasks, all of which fostered 
deeper understanding and encouraged critical thinking. These very effective practices should 
be shared among staff using collaborative approaches that support professional development 
and enhance teaching quality.  

In several lessons, the use of digital technologies enhanced student engagement by making 
learning interactive, creative, and enjoyable. Expanding the integration of digital tools into 
additional lessons is recommended to further support and enrich student learning 
experiences.  

In lessons where student engagement was lacking, there was a noticeable over-reliance on 
notetaking directly from presentation slides. This often meant that students were simply 
transcribing information quickly and verbatim, with minimal personal interpretation or input. As 
a result, notetaking became a passive exercise, with students concentrating on copying what 
was displayed or said, rather than actively engaging with the lesson content. During a focus 
group discussion conducted as part of the evaluation, students reported that when they were 
focused on notetaking, they found it difficult to engage with the content and often missed 
additional insights provided by the teacher. Conversely, in lessons where note-making was 
used effectively, students were encouraged to synthesise, organise, and transform the 
information. This approach helped them to better understand and remember the material. 
Note-making involved summarising content in their own words, creating diagrams or mind 
maps, and highlighting connections between different concepts. This more reflective and 
active process prompted students to think critically about the material, leading to deeper 
comprehension and improved retention. In summary, while note-taking is primarily about 
recording information, note-making focuses on understanding, organising, and integrating 
knowledge in ways that enhance learning. 

Students expressed a clear preference for practical lessons over theory-based lessons, as 
hands-on activities allowed them to apply what they had learned in a real-world context. This 
approach made learning more engaging and interactive. There was significant potential to 
enhance theory lessons by incorporating more practical elements, which would help bridge 
the gap between abstract concepts and real-life applications. Integrating activities such as 
experiments, case studies, or project-based tasks into theoretical lessons would enable 
students to see how the theory relates to everyday situations. This would not only deepen 
their understand of complex ideas but would also increase their enthusiasm and motivation to 
learn. For example, when teaching about grazing systems, rather than relying solely on 
notetaking from presentations, teachers could introduce case studies that showcase various 
grazing systems or highlight the consequences of poor grazing practices. Students could then 
analyse these real-world examples, discuss the outcomes, and suggest alternative solutions 
or improved management practices. This method would encourage students to apply 
theoretical concepts to practical scenarios, fostering a deeper appreciation for the 
complexities involved in grazing management. 

The main purpose of assessment observed in lessons was to evaluate students’ achievement 
– commonly known as assessment of learning. However, there is an opportunity to place 
greater emphasis on providing feedback that actively supports students’ progress, known as 
assessment for learning. Students themselves expressed that receiving more feedback would 
help them improve. Offering detailed feedback on students' work is crucial for their 
development, as it gives them clear information about what they are doing well and where 
they can further develop their skills. Feedback enables students to recognise their strengths, 
reinforcing positive behaviours and deepening their understanding, which in turn enhances 
their confidence and motivation. Additionally, it identifies areas that need improvement, 



helping students understand their challenges and providing them with a clear path to make 
progress. 

Although several areas for improvement were identified, it is important to recognise the strong 
examples of good practice observed, as well as the considerable expertise among the 
teaching staff in sharing effective approaches. To build on these strengths, the formation of a 
teaching and learning group should be considered. Additionally, introducing a dedicated 
leadership role focused on teaching, learning and assessment would further support and 
enhance this work.  

 

New Teagasc Approach to Professional Learning  

Teagasc had recently introduced a new approach to professional learning that emphasised 
more personalised, collaborative, and flexible learning opportunities for teaching staff. This 
initiative was being led by the Teagasc Curriculum Development and Standards Unit (CDSU), 
with both internal and external facilitators delivering the training. Although this approach was 
still in its early stages, teachers had already recognised the benefits of the training they had 
received.  

The professional learning programme covered a range of general pedagogical topics, such as 
supporting learners with specific needs and technology-enhanced learning, alongside more 
specialised areas like machinery, dairy, drystock, and environmental subjects. Beyond formal 
professional learning events, additional support was available through discussion groups and 
webinars. New staff also benefited from targeted training sessions, which included topics 
such as Introduction to Teagasc Education, Delivering Practical Skills, Discussion Group 
Facilitation, and Managing the Learning Environment. 

To further enhance teaching, learning, and assessment at Mountbellew, it is recommended to 
expand collaborative opportunities with ATU, particularly in the area of pedagogy. Partnering 
with another college can be a highly effective way to broaden professional development and 
enrich teaching practices. Areas for further exploration include assessment for learning, 
differentiation, project-based learning, and teaching strategies that support both skills 
development and knowledge acquisition. 

 

Suitability of the Curriculum 

The suitability of a curriculum refers to how effectively its content, structure, and delivery 
address the varied needs, interests, and abilities of students, while also aligning with 
established educational objectives and standards. An appropriate curriculum equips students 
with relevant knowledge and skills, preparing them for future academic pursuits, professional 
roles, and personal development. 

At Mountbellew, curricular timetabling was managed very well, with the deputy principal 
ensuring smooth and effective coordination. Organising the timetable was particularly 
challenging, as it needed to accommodate courses from Teagasc, ATU, and LOETB, 
integrating both classroom-based theoretical instruction and practical farm lessons. Unlike 
some other agricultural colleges, Mountbellew’s timetable remained stable and did not 
change frequently, offering students a consistent and well-organised learning environment. At 
the Teagasc level, it is recommended to explore a timetabling approach like Mountbellew’s, 
where weekly updates are not necessary. 

Students also highlighted the diverse range of QQI Level 5 and Level 6 courses as a positive 
aspect during focus group discussions. ATU students praised the high-quality facilities and 
the ample opportunities for practical learning. However, Teagasc students noted that the 
Level 6 programme contained too much theoretical content and expressed a desire for a 
better balance between theory and practical experience. They also mentioned that the 
volume of assignments and the repetition of material across different modules can contribute 
to increased stress and anxiety. 

A host farmers’ meeting, held as a part of the this evaluation, offered valuable insights 
regarding the college curriculum. The farmers recommended introducing more short, targeted 
courses to better support students both on their own farms and while working with other 



farmers or agricultural contractors. Suggested courses and certifications included boom 
pesticide application, telescopic handler operation, Safe Pass, chainsaw use, and trailer 
licencing. The college is encouraged to consider developing these offerings in collaboration 
with Teagasc. 

Having worked with Mountbellew students for many years, the host farmers also provided 
constructive feedback on the work placement process. They proposed that the code of 
behaviour – currently discussed and agreed upon between the farmer and student at the 
outset of the placement – should instead be prepared by the college. They felt that the 
existing arrangement could negatively impact the relationship, as their first meeting revolves 
around rules and sanctions. The farmers would prefer if this could be addressed in advance 
by the college. This approach would also ensure that all students and farmers were aligned to 
the same code of behaviour. By clearly outlining expectations in advance, the college could 
help foster a more positive initial meeting and ensure consistency for all students and host 
farmers. 

Additionally, the farmers commented on the current work placement journal, describing it as 
outdated and repetitive. They suggested replacing it with a series of concise reports focused 
on significant tasks completed during placement. This approach would help students 
concentrate on the key skills and knowledge they are acquiring, and how these can be 
applied in the future. The farmers also recommended transitioning to an online application or 
portal, allowing students to upload photographs, videos, and other digital media to better 
document their experiences. 

Finally, the farmers noted that the existing assessment weighting – 90% for the journal and 
10% for practical work – was imbalanced. They advocated for a greater emphasis on practical 
learning and recommended that the assessment structure be adjusted to better reward 
hands-on skills demonstrated during placement. 

The principal had demonstrated strong leadership in both maintaining and upgrading the 
college’s existing facilities, as well as actively pursuing enhancements to enrich the student 
experience. A notable example of the senior management team’s forward-thinking approach 
was the introduction of the new veterinary medicine course, which was due to be delivered in 
partnership by ATU Mountbellew and ATU Letterkenny. 

In response to identified community needs, the college management also introduced an 
LOETB course several years ago to support former Bord na Móna workers transitioning into 
new employment opportunities. 

Mountbellew regularly reviewed its curriculum to ensure course offerings remained relevant 
and responsive to evolving demands. The college had identified several additional courses it 
would like to offer, such as animal science and dog grooming. However, the absence of a 
QQI number presented challenges in launching new programmes. With the support of 
Teagasc, the college should explore the possibility of obtaining its own QQI number. This 
would provide greater autonomy and flexibility to meet the needs of learners. 

 

3. The quality of care and support for learners 

The overall quality of care and support provided to learners was good. This was evident 
through the introduction of a new learning support role, the strong and positive relationships 
between staff and students, the availability of student-focused facilities, and a wide range of 
extracurricular opportunities. 

New Learning Support role 

In September 2024, a new learning support position, funded by LOETB, was introduced and 
had already proven highly effective. A Learning Access Officer (LAO) was appointed to 
spearhead efforts to strengthen learner support, achieving notable improvements in a short 
period. 

The LAO role was clearly defined, learner-focused, and grounded in the Post-Primary 
Continuum of Support model, which guides the identification of needs, intervention strategies, 
and monitoring of outcomes for students requiring assistance. The support provided was 



multi-faceted, including individual, group, and whole-class interventions, reflecting a proactive 
and preventative approach. 

As part of their work, the LAO met with students to complete a Learner Education Needs 
Summary. This process helped to build comprehensive learner profiles and determine the 
specific supports required, as well as how teachers could best assist each student. The initial 
focus was on Level 5 students, particularly regarding examination support. Once needs were 
identified, assistive technologies such as typing tools, speech-to-text software, and headsets 
were implemented, enabling students to fully participate in exams independently. 

Additionally, the LAO worked with students to help them understand their own learning styles. 
With the students’ consent, this information was shared with teachers via a digital platform. 
This process should be formalised to ensure all relevant information about learning 
preferences is consistently communicated to teaching staff. 

Daily after-college study support sessions were also introduced. While initial participation was 
low, those who attended reported significant benefits. 

Looking ahead to early 2025, as some students were due to take on work placements, there 
were plans to present feedback and strategies to staff, aiming to standardise learning support 
practices across the college. This initiative was expected to further enhance the student 
experience. 

Both LOETB and the Head of Education for Teagasc deserve recognition for responding to 
needs identified in previous whole-college evaluations and for their commitment to continuous 
improvement in learner support. 

 
Student support Structures 

Student support structures are vital frameworks that help ensure every student receives the 
academic, social, and emotional support they need to thrive. These structures include a broad 
spectrum of services such as academic assistance, counselling, special education, and 
extracurricular activities, all tailored to meet the diverse needs of the student body. 

To facilitate a smooth transition to Mountbellew, an induction programme was organised – 
spanning three days for Level 5 students and one day for Level 6 students. During this 
induction, Teagasc students completed a competency exam to assess their needs in literacy 
and numeracy. Previously, the primary use of this exam was to determine what examination 
supports, like readers or scribes, were necessary. With the introduction of the new LAO role, 
the results also informed teaching strategies in the classroom, a change that students found 
highly beneficial for their learning. 

Counselling services were provided by ATU for its students, while Mountbellew privately 
funded equivalent support for Teagasc students. It is commendable that all students had 
access to these essential services. 

The college had identified a range of learner support roles, including course coordinators, 
student liaisons, engagement officers, counsellors, deputy principals, placement officers, and 
access officers. The specific roles and structures varied depending on whether a student was 
with ATU, Teagasc, or LOETB. A review of the existing student support structure is 
recommended to clarify these roles and provide clear descriptions of how they support 
students academically, socially, and emotionally. Importantly, this review should focus on the 
overall learner experience, rather than treating Teagasc, ATU, and Mountbellew students 
separately. Involving both teaching staff and students in this process will foster a collaborative 
environment where everyone has a voice in shaping the educational experience. 

Attendance tracking varied during the evaluation, with different methods used across the 
college. For consistency, adopting a unified approach to recording attendance is 
recommended, and this could be incorporated into the broader learner support review. 

The college offered good recreational facilities, such as a pool table and a dedicated student 
area, which students greatly appreciated. GAA remained the main extracurricular activity, with 
notable recent achievements in hurling and football. A number of new initiatives, such as the 



Self-evaluation plays an important role in highlighting opportunities for improvement in teaching 
methods, curriculum design, and student support services. By engaging in self-evaluation, the 
college gains valuable insights into student needs, which can effectively inform decision-making 
and strategic planning. 

Over the three years prior to the evaluation, Mountbellew College had made significant progress 
through various initiatives and developments. However, these achievements had not yet been 
formally captured within a comprehensive college plan. It is recommended that the college 
formalise its self-evaluation process to create an official college plan, which should be reviewed 
annually. This will enable the college to respond proactively to emerging challenges and adapt 
to evolving needs. 

Mountbellew College demonstrated strong capacity for continuous improvement and was highly 
receptive to further enhancing its practices. The senior management team, under the leadership 
of the principal, was committed to the college’s growth and dedicated to delivering high-quality 
agricultural education in the west of Ireland. 

The draft findings and recommendations arising out of this evaluation were discussed with the 
principal, assistant principal, college staff, Teagasc Head of Education and Head of CDSU at 
the conclusion of the evaluation. 

 

  

Green Flag initiative and Macra, were identified by management to provide additional social 
opportunities and this is welcomed. 

4. The college’s self-evaluation process and capacity for 

improvement   
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SCHOOL RESPONSE TO THE REPORT 

 

 

 

Submitted by the Board of Management 

 

 

 

 

 

 



 

Part A Observations on the content of the inspection report      

 

Mountbellew Agricultural College welcomes the findings of the WCE Report and is encouraged 
by its recognition of the college’s many strengths, including effective leadership, high-quality 
teaching and learning and a positive, caring and inclusive learning environment. The report 
affirms the college’s strong commitment to its mission of providing holistic education rooted in 
the Franciscan Brothers tradition, supported by dedicated staff and strong relationships with 
students and local stakeholders. The introduction of innovative courses, such as veterinary 
medicine and the positive impact of the Learning Access Officer role are particularly noted, 
alongside ongoing efforts to enhance student support structures and facilities. The college 
acknowledges the recommendations for improvement, including the need for an updated 
strategic plan, streamlined communication, enhanced collaborative learning, and consistent 
implementation of key policies, with child protection remaining a top priority. Recommendations 
relating to student engagement, practical learning, work placement and middle management are 
also welcomed, reflecting the college’s strong capacity for continuous improvement. 

 

Part B   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           

  

Mountbellew Agricultural College (MAC) has given careful consideration to the 
recommendations arising from the Whole College Evaluation (WCE) Report and is fully 
committed to addressing them in a structured and purposeful manner. The college views the 
evaluation as a valuable and constructive process that supports ongoing improvement across 
all aspects of college life. In response, MAC has either implemented, or has clear plans in place 
to implement, a range of actions aimed at further enhancing the quality of teaching, learning and 
assessment, strengthening communication and governance, and ensuring robust and 
responsive student support structures. The actions outlined below reflect a whole-college 
approach, with a strong emphasis on collaboration, learner-centred practice and continuous 
improvement for the benefit of all Mountbellew learners.  

  

Strategic Planning:  

MAC has commenced the development of an updated strategic plan to support ongoing college 
development and improvement. A Strategic Planning Working Group will be established to 
guide this process and will include representation from management, teaching staff, support 
staff and learners. The revised plan will place a stronger and more explicit emphasis on 
teaching, learning and assessment, while aligning with national and sectoral priorities. 
Importantly, it will focus on Mountbellew learners as a single, unified student body, ensuring that 
the collective learning experience is prioritised regardless of programme provider. Consultation 
with students and staff will be central to informing and shaping the development of the strategic 
plan.  

Communication and Information Sharing:  

To enhance communication and information sharing across the college, MAC is reviewing 
existing systems with a view to streamlining email usage and learning platforms. The college 
has increased the frequency of staff engagement through weekly catch-up meetings with 
teaching staff, which provide a structured forum to discuss weekly priorities, share updates and 
support consistent practice. A formal Student Council has been established and is actively 
contributing to college life by providing a clear and representative student voice to inform 
decision-making and continuous improvement. In parallel, a review of the current student 
support structure is underway to further strengthen communication pathways and ensure that 
information is shared effectively and efficiently between staff and students.  

  



Teaching, Learning and Assessment:  

MAC is committed to further enhancing active student engagement across all programmes and 
recognises the importance of collaborative practice in achieving this aim. The college will 
encourage increased collaboration among teachers through structured professional dialogue 
and shared planning opportunities. Plans are in place to establish a dedicated Teaching and 
Learning Group to support the sharing of good practice and the development of innovative 
teaching approaches, including the increased integration of practical elements within theory-
based lessons. In addition, consideration will be given to the introduction of a leadership role 
with specific responsibility for teaching, learning and assessment, in order to promote 
consistency, support reflective practice and drive ongoing quality improvement across the 
college.  

  

Student Support Structures:  

MAC recognises the importance of a clear, coordinated and accessible student support 
framework in promoting student wellbeing, retention and success. A comprehensive review of 
the current student support structures will be undertaken to clearly define, document and 
communicate the roles and responsibilities within the system. This review will include the 
development of clear role descriptors outlining how each position contributes to supporting 
students’ academic progress, personal wellbeing and social development. The aim is to ensure 
that students and staff have a shared understanding of available supports and appropriate 
referral pathways. As part of this coordinated approach, the Learning Access Officer role will 
continue to be developed and embedded within the overall support framework, strengthening 
early identification of need and timely intervention. This structured and transparent approach will 
ensure that students can readily access appropriate supports and that staff can respond 
effectively and consistently to student needs.  

In conclusion, Mountbellew Agricultural College welcomes the findings and recommendations of 
the Whole College Evaluation as a positive and constructive framework for continued 
development. The college is committed to implementing the identified actions in a planned, 
collaborative and sustainable manner, ensuring that improvement is embedded across all areas 
of practice. By strengthening strategic planning, enhancing communication, supporting high-
quality teaching and learning and refining student support structures, MAC aims to further enrich 
the educational experience of all learners. Central to this work is a whole-college, learner-
centred approach that values staff collaboration, student voice and reflective practice. MAC 
remains committed to continuous improvement and to providing a high-quality, inclusive and 
supportive learning environment that enables all Mountbellew learners to achieve their full 
potential. 

 

 

 

 

 

 



The Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the college using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the college’s provision of each area. 

 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve. 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 
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